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GENERAL  INTRODUCTION 


This  course  is  a  continuation  of  the  Grades  7  and  8  courses, 
Curriculum  I-15A(7)  and  (8),  and  leads  in  sequence  to  the 
new  Grades  11  to  13  courses  of  study  which  will  appear 
subsequently. 

The  aims  of  the  total  French  program  are  as  outlined  in 
the  Grade  7  program : 

•  attitude  development 

•  linguistic  objectives 

•  cultural  objectives. 


SPECIFIC  LINGUISTIC  OBJECTIVES 

It  is  intended  to  provide  daily  practice  in  aural-oral  skills, 
but  other  parts  of  the  program  acquire  an  ascending  value 
through  the  years.  For  instance,  the  Grade  7  (level  1) 
program  is  completely  aural-oral,  but  the  Grade  8  pro¬ 
gram,  although  predominantly  aural-oral,  provides  a 
transition  to  reading  and  transcription.  The  Grades  9  and 
10  course  will  tend  to  emphasize  even  more  the  skills  in¬ 
volved  in  reading  and  writing,  although  aural-oral  skills 
are  still  important. 

The  French  program  should  allow  each  student  to  real¬ 
ize  his  potential  in  each  of  the  skills  of  understanding 
(including  auditory  discrimination),  speaking,  reading, 
and  writing  within  the  limits  determined  by  the  course  of 
study. 

Although  some  students  begin  their  study  of  French  in 
the  junior  or  even  the  primary  grades,  the  majority  begin 
in  Grade  7.  It  is,  therefore,  appropriate  to  refer  to  the  six- 
year  and  seven-year  programs  for  those  students  terminat¬ 
ing  their  secondary  school  programs  in  Grades  12  and  13 
respectively.  A  single  sequential  course  of  study  is  plan¬ 
ned  for  both  streams.  Ideally  the  performance  of  pupils  in 
Grades  7  and  8  French  should,  by  Grade  9,  indicate 
whether  they  should  follow  a  six-year  or  seven-year  French 
program. 

In  ungraded  schools  the  normal  sequence  will  be  fol¬ 
lowed  with  all  students.  Students  who  experience  difficulty 
in  various  levels  of  the  French  program  will  profit  from  a 
heavier  emphasis  on  comprehension  and  oral  expression 
within  the  regular  program.  However,  the  secondary  skills 


of  reading  and  writing  should  not  be  excluded  as  they  rein¬ 
force  the  primary  skills,  provide  variety,  and  promote 
interest. 

In  schools  where  there  is  a  six-year  stream,  the  program 
should  provide  for: 

•  greater  emphasis  on  the  oral  core  program  in  terms  of 
time  allotment  and  testing  emphasis 

•  less  stress  on  grammatical  generalizations  related  to  the 
written  language 

•  pace  of  course  coverage  suitable  for  the  students,  with 
more  frequent  re-entry  of  oral  core  material 

•  reading  selections  which  are  shorter  and  which  deal  with 
action  and  adventure  themes. 

Only  with  Grade  9  students  who  have  had  no  previous 
instruction  in  French  should  a  beginner’s  textbook  be 
used.  In  other  situations  suitable  sequential  material  is 
available  and  should  be  used. 

The  teacher  will  find  the  following  table  a  useful  guide¬ 
line  for  the  distribution  of  teaching  time  at  the  Grades  9 
and  10  level  as  well  as  for  the  weighting  of  tests  and  re¬ 
porting  to  parents : 

aural-oral  work— 50  per  cent 

reading  skills  —25  per  cent 

writing  skills  —25  per  cent. 


PRINCIPLES  OF  METHODOLOGY 

Students  entering  Grade  9  after  a  two-year  elementary 
French  program  will  have  developed  certain  limited  skills, 
c.f.  Statement  of  Accomplishment  in  Curriculum  1-1 5  A(8), 
page  14.  During  early  review  work,  the  teacher  of  Grade  9 
French  must  identify  the  level  of  skills  in  aural  discrimina¬ 
tion,  aural  comprehension,  oral  proficiency,  oral  reading 
and  transcription,  and  build  on  these  skills.  The  teacher 
should  know  the  course  content  of  the  elementary  French 
program  in  order  to  avoid  excessive  reteaching  of  struc¬ 
tures  and  vocabulary  that  have  already  been  mastered. 

The  Grades  9  and  10  French  program  consists  of  the 
following  basic  elements:  oral  core,  phonology,  general¬ 
izations,  reading,  writing. 
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COURSE  CONTENT 


PHONOLOGY 

The  student  beginning  Grade  9  will  have  mastered  aurally 
and  orally  a  limited  body  of  material;  he  can  discriminate 
the  sounds  of  this  material  and  also  reproduce  it  at  normal 
speed  with  reasonably  correct  intonation  and  pronuncia¬ 
tion.  In  Grades  9  and  10,  there  should  be  frequent  and 
regular  work  on  specific  aspects  of  French  phonology.  Of 
great  importance  are  oral  drills  on  rhythm,  intonation, 
stress,  enchainement,  and  liaison.  There  should  also  be 
drills  on  pronunciation  which  stress  phonemic  differences, 
rather  than  phonetic  refinements.  The  model  provided  for 
repetition  by  the  student  should,  however,  always  be 
phonetically  accurate.  The  teacher  should  at  all  times  try 
to  develop  correct  speech  habits  in  the  students.  Le 
fran^ais  standard  should  be  the  model  provided  for  re¬ 
production.  Without  attempting  to  offer  a  comprehensive 
definition  of  standard  French,  one  may  safely  state  that 
the  essential  qualities  of  le  frangais  standard  with  regard 
to  pronunciation  should  include: 

(a)  freedom  from  regionalisms  such  as 

•  the  short  "i”  in  "vite”,  "Marguerite”,  etc. 

•  the  [dz]  in  "lundi”,  "mardi”,  etc. 

•  the  [aj]  in  "chaise”,  "treize”,  "fenetre”,  etc. 

(b)  freedom  from  distortions  which  affect  meaning  such  as 

•  the  nasalization  in  "II  fait  du  vent”,  producing  instead 
"II  fait  du  vin”. 

Grade  9 

The  program  in  pronunciation  should  provide  for  mastery 
of  certain  sound  sequences  which  do  not  exist  in  English: 

a)  vowel  +  [j]  in  final  position 
travail,  famille,  abeille,  nouille 

b)  [s]  +  [j] 

nation,  addition,  monsieur. 

Another  area  which  requires  careful  checking  is  the 
tendency  to  drop  the  unstressed  vowel  in  words  such  as: 
cap/taine,  un/vers/te,  gouvernement,  veterinaire,  repctez. 


LIAISON 

The  question  of  “liaison”  and  “enchainement”  is  another 
aspect  of  pronunciation  which  will  arise  out  of  the  reading 
program,  and  which  will  require  clarification. 


The  stress,  rhythm,  and  intonation  patterns  of  the 
Grade  7  and  8  programs  should  be  reviewed  and  extended 
to  include  new  structures,  paying  special  attention  to 
expanded  utterances: 


J’ai  achete  une  chemise. 


J’ai  achete  une  chemise  hier  dans  un  magasin  tres  chic. 


Note  that,  while  the  arrows  indicate  the  general  intonation 
patterns  for  normal  utterances,  it  must  be  acknowledged 
that  intonation  patterns  vary  subject  to  the  expression  of 
emotion  and/or  a  conscious  intention  to  stress  one  or 
more  elements  within  an  utterance. 

Grade  10 

In  certain  words  the  [a]  is  never  pronounced  in  conversa¬ 
tional  French:  samedi. 

In  other  words  the  [a]  is  always  pronounced:  mercredi. 

In  some  words  the  vocalization  of  the  [a]  is  a  matter  of 
choice:  Je  m’demande  or  j’me  demande. 

The  problem  of  the  “e”  caduc  will  require  attention  at 
the  Grade  10  level  since  students  will  encounter  it  fre¬ 
quently  in  their  expanding  reading  program. 

Distribution  Problems  of  Certain  Vowels 
[o]/[o]  as  in  beau/bol 
[</>]/ [oe]  as  in  ceux/seul 
[e]/[£]  as  in  bebe/belle 

Certain  Problems  of  “  Orthoepie” 
g  +  a  =  [ga],  but  g  +  e  =  [$e] 
c  +  a  =  [ka],  but  c  +  e  =  [se] 
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ORAL  CORE 

The  oral  core  comprises  the  structures  and  vocabulary 
items  to  be  mastered  orally  by  the  students. 

A  structure  has  been  defined  in  Curriculum  I-15A(7)  as 
a  unit  of  speech  which  behaves  according  to  a  consistent 
pattern  and  which  lends  itself  to  manipulation.  The  lists 
of  structures  for  Grades  9  and  10  are  a  logical  extension 
of  the  lists  of  the  Grades  7  and  8  programs  and  imply  the 
re-entry  of  the  earlier  structures  for  review. 

The  importance  of  vocabulary  development  in  language 
learning  is  second  only  to  mastery  of  the  basic  structures 
of  the  language.  In  the  Grade  7  and  Grade  8  French  pro¬ 
grams,  lists  of  suggested  vocabulary  were  considered  im¬ 
portant  in  order  to  provide  a  reasonably  uniform  basis  for 
the  secondary  school  program.  It  should  be  the  objectives 
of  the  Grades  9  and  10  program  to:  (a)  consolidate  the 
vocabularies  of  the  Grade  7  and  Grade  8  programs 
(approximately  five  hundred  words)  by  review  and  re¬ 
entry,  and  (b)  expand  the  student’s  vocabulary  to  a  total 
of  approximately  twelve  hundred  words  of  active  oral 
vocabulary  by  the  end  of  Grade  10. 

While  active  oral  vocabulary  will  eventually  become 
active  written  vocabulary,  there  should  be  a  time  lag  to 
permit  mastery  of  the  oral  vocabulary  before  presentation 
of  the  written  version.  A  similar  time-lag  will  apply  to  the 
oral  and  written  presentation  of  structures.  In  Grade  9 
this  time-lag  will  be  greater  than  in  Grade  10,  where  it 
may  sometimes  be  desirable  to  have  students  read  and 
write  forms  soon  after  they  have  heard  and  manipulated 
them  orally. 

It  is  important  to  note  that  “vocabulary”  encompasses 
several  connotations,  i.e: 

Passive  Vocabulary 

•  classroom  instructions  used  by  the  teacher 

•  a  limited  selection  of  basic  grammatical  terminology 

•  certain  items  of  reading  vocabulary  for  global 
comprehension 

•  certain  items  of  spoken  vocabulary  for  global 
comprehension  in  listening  contexts 

Active  Oral  Vocabulary 

•  words  which  the  student  can  use  spontaneously  for  the 
purpose  of  oral  communication  in  the  target  language 

Active  Written  Vocabulary 

•  words  which  the  student  uses  in  the  writing  phase  of 
the  French  program 

Le  frangais  fondamental  (ler  Degre)  serves  as  the  basic 
reference  source  of  vocabulary  from  the  Grade  7  to  the 
Grade  10  levels  in  the  French  program.  This  work  pro¬ 
vides  a  selective  list  of  the  most  frequent  and  essential 
elements  of  actual  French  speech. 


There  are,  however,  other  criteria  to  be  considered  in 
the  selection  of  suitable  vocabulary  for  the  purposes  of 
this  program.  For  instance,  if  the  materials  of  the  program 
are  to  reflect  the  Canadian  milieu,  the  vocabulary  will 
include  terms  peculiar  to  Canadian  sport,  food,  clothing, 
customs  and  holidays,  which  are  not  common  to  France. 

If  the  interests,  abilities  and  communication  needs  of 
the  student  are  to  be  met,  there  must  be  vocabulary  items 
which  appeal  to  the  young  adolescent,  namely,  natural 
and  informal  greetings,  colourful  exclamations,  jet-age 
terminology,  even  judiciously  selected  slang. 

The  contexts  in  which  the  vocabulary  is  presented  must 
be  appealing,  modern,  lively,  informative,  controversial, 
amusing,  or  gripping.  The  choice  of  situational  contexts, 
whether  narrative  or  dialogue  in  form,  will  dictate  the 
actual  selection  of  vocabulary  items  for  the  program. 

While  it  is  not  recommended  that  a  special  phase  of  the 
Grade  9  and  Grade  10  French  programs  be  dedicated  to 
"French  Civilisation”,  it  is  assumed  that  elements  of  this 
facet  of  language  study  will  be  found  in  the  materials 
offered  for  oral  mastery  and  for  reading,  and  that  the 
vocabulary  of  the  program  will  reflect  this  consideration. 

Structures  and  vocabulary  may  be  presented  in  a  micro- 
or  macro-situation.  (A  situation  was  defined  in  I- 1 5 A(7) 
as  a  set  of  circumstances  which  involves  two  or  more 
people  and  from  which  develops  a  natural  conversational 
exchange).  This  should  be  extended  now  beyond  the  dia¬ 
logue  format  to  include  narrative,  although  narrative, 
unlike  a  dialogue,  is  not  usually  memorized  by  the  students. 

The  following  steps  are  suggested  for  the  presentation 
of  the  oral  core  material  (structures  and  vocabulary) : 

1)  Oral  presentation  by  teacher  for  comprehension :  many 
new  structures  can  be  manipulated  and  mastered  without 
explanation.  Others  may  require  some  clarification  in  the 
form  of  a  brief  oral  explanation  and  /or  a  diagrammatic 
visualization.  This  does  not  mean  an  in-depth  grammati¬ 
cal  analysis. 

Oral  Je  vais  chez  lui. 

Diagram _ 

Oral  Je  ne  vais  pas  chez  lui. 

Diagram  - 

2)  Most  vocabulary  items  can  be  taught  in  the  target 
language  through  demonstrations,  illustrations,  synonyms, 
antonyms,  and  simple  definitions.  However,  in  certain  rare 
cases,  the  teacher  may  wish  to  use  English  in  dealing 
quickly  and  efficiently  with  difficult  vocabulary  not  easily 
explained  otherwise.  It  is  only  the  teacher  who  should 
use  English,  not  the  student. 
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3)  Whether  the  teacher  has  chosen  to  introduce  new  struc¬ 
tures  and  vocabulary  in  a  small  unit  (micro-situation)  or 
globally  (in  a  macro-situation)  he  will  wish  now  to  help  the 
students  develop  automaticity  in  using  the  new  elements. 
This  automaticity  of  response  to  a  stimulus  is  a  key  char¬ 
acteristic  of  oral  language  behaviour  and  can  be  developed 
by  a  variety  of  drills:  repetition,  substitution,  and  trans¬ 
formation.  Isolated  (i.e.  out  of  context)  paradigm  learning 
should  be  avoided  as  it  rarely  leads  to  the  instantaneous 
reproduction  of  a  desired  form.  Elements  of  grammar  and 
vocabulary  should  always  be  drilled  in  logical  context. 

SUGGESTED  LIST  OF  ORAL  STRUCTURES 


4)  After  the  student  has  developed  a  degree  of  automati¬ 
city  of  response  with  the  carefully  planned  drills,  the 
teacher  may  have  the  students  manipulate  the  new  items 
in  directed  dialogue  or  in  answers  to  questions  on  the  con¬ 
textual  content.  The  teacher  may  also  wish  to  use  the 
structural  and  lexical  items  in  more  personalized  ques¬ 
tions.  Only  when  the  students  can  use  the  news  items  in 
new  contexts  for  free  expression,  is  the  teacher  assured  of 
a  sufficient  degree  of  oral  mastery. 

5)  Some  students,  especially  in  Grade  9,  may  now  be 
willing  to  act  out  the  material  of  the  oral  core  if  it  is  in 
dialogue  form. 


Note:  It  must  now  be  assumed  that  a  verb  form  presented  in  the  list  of  oral  structures  will  be  manipulated  in  the 
negative  and  interrogative  forms  (with  est-ce  que).  It  will  be  impossible  to  introduce  all  persons  of  the  verb  in  the 
context  of  the  oral  core.  Most  forms  should  appear,  however,  in  pattern  drills. 


Grade  9 

1.  determinant  -f-  adjective  -f  noun 

2.  determinant  +  noun  +  adjective 

3.  determinant  -f  noun,  determinant  -f  noun,  etc. 

4.  subject  -f-  verb  (simple  tense)  -f  adverb 

5.  negation  -j-  de  +  noun 

6.  verb  (simple  tense)  -f-  pronoun  subject 

7.  auxiliary  verb  -f  pronoun  subject  -f  past  participle 

8.  interrogative  adverb  -f  etre  +  proper  noun 

9.  interrogative  adverb  +  etre  +  determinant  +  noun 

10.  interrogative  adjective  (quel)  -f-  etre  -f-  determinant 
+  noun 

11.  subject  +  ne  +  verb  -f  jamais  (plus,  rien,  pas 
encore)  +  possible  verbal  completion 

12.  subject  -f  pronoun  (indirect  object)  -j-  verb  + 
possible  completion 

13.  subject  +  pronoun  (indirect  object)  +  auxiliary 
verb  +  past  participle  +  possible  completion 

14.  subject  +  aller  (present  tense)  +  pronoun  (indirect 
object)  +  infinitive  +  possible  completion 

15.  imperative  affirmative  +  pronoun  (direct  or 
indirect) 

16.  preposition  -f  interrogative  pronoun  (qui,  quoi)  + 
interrogative  verb  form 

17.  subject  +  imperfect  stem  +  imperfect  endings 

m,  U%  tie]) 


un  beau  gargon,  cette  bonne  pomme 

un  gargon  intelligent,  cette  pomme  rouge 

Voila  son  frere,  sa  soeur  et  sa  mere.  II  achete  du  pain, 
des  fruits  et  de  la  viande. 

II  chante  bien.  Nous  parlons  lentement. 

II  ne  mange  pas  de  viande  aujourd’hui.  Elle  n’a  pas 
de  stylo. 

Pars-tu? 

Est-il  parti? 

Ou  est  Paul? 

Ou  est  le  cinema?  Comment  est  cette  maison? 

Quelle  est  son  adresse? 

II  ne  parle  jamais.  Elle  n’est  pas  encore  partie. 

Je  lui  donne  le  livre.  Je  ne  lui  donne  pas  le  livre. 

II  me  parle  souvent.  II  ne  me  parle  pas  souvent. 

Je  lui  ai  donne  le  livre.  Je  ne  lui  ai  pas  donne  le  livre. 

Je  vais  lui  envoyer  de  l’argent.  Je  ne  vais  pas  lui 
envoyer  d’argent. 

Mange-le.  Parlez-lui. 

Avec  qui  pars-tu?  Avec  quoi  est-ce  qu’il  ouvre  la  porte? 

je  partais,  tu  partais,  il  (elle)  partait,  ils  (elles)  partaient, 
nous  partions,  vous  partiez 
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18.  il  faut  que  +  present  subjunctive  forms  of  the 
verbs  aller,  etre,  faire,  prendre  and  regular  er  verbs 

19.  subject  -f-  vouloir  (present  tense)  -f  que  +  present 
subjunctive  forms  of  the  verbs  in  No.  18 

20.  si  +  subject  +  verb  (present  tense)  +  possible 
completion,  verb  (imperative)  +  possible  completion 

21.  si  +  subject  +  verb  (present  tense)  +  possible 
completion,  subject  +  verb  (present  tense)  + 
possible  completion 

22.  subject  +  reflexive  pronoun  +  verb  (simple  tense) 

23.  subject  +  reflexive  pronoun  -f  auxiliary  verb 
(present  tense)  +  past  participle 

24.  imperative  +  disjunctive  form  of  the  reflexive  pronoun 

25.  ne  +  reflexive  pronoun  +  imperative  of  verb  + 
negative 

26.  subject  +  direct  object  pronoun  -f-  auxiliary  verb 
+  past  participle  (with  audio  change) 

Grade  10 

1.  tout  -f  determinant  +  noun 

2.  subject  -f-  auxiliary  verb  +  adverb  +  past  participle 

3.  subject  +  auxiliary  verb  +  past  participle  + 
adverb 

4.  subject  +  etre  +  noun  (profession  or  nationality) 

5.  subject  +  ne  +  auxiliary  verb  -f-  past  participle 
+  personne 

6.  ne  +  pronoun  object  (direct  or  indirect  or  both)  + 
imperative  +  negative 

7.  subject  +  me  (te,  nous,  vous)  +  le  (la,  1’,  les)  + 
verb  (simple  or  compound  tense) 

8.  subject  +  le  (la,  1’,  les)  +  lui  (leur)  +  verb  (simple 
or  compound  tense) 

9.  .  .  .  -f  noun  +  oil  +  completion 

10.  C’est  +  noun  or  pronoun  +  qui  (que)  + 
completing  clause 

1 1 .  subject  +  venir  (present  tense)  +  de  +  infinitive  + 
possible  completion 

12.  subject  +  auxiliary  verb  (imperfect  tense)  +  past 
participle 

13.  subject  +  future  stem  +  future  endings  ([e],  [a],  [3]) 

14.  subject  +  future  stem  +  imperfect  endings 
m,  [jo],  [je]) 

15.  subject  +  aller  (imperfect  tense)  +  infinitive 


II  faut  que  j’aille  a  l’ecole.  II  faut  que  nous  fassions 
nos  devoirs. 

Je  veux  que  vous  partiez  tout  de  suite. 

Si  tu  vois  Paul,  donne-lui  ce  cadeau. 

Si  je  suis  fatigue,  je  reste  au  lit. 

II  se  lave. 

Elies  se  sont  lavees. 

Reveillez-vous. 

Ne  vous  asseyez  pas. 

La  lettre.  Je  l’ai  mise  sur  la  table. 


toute  la  semaine,  tout  cet  argent. 

II  a  bien  chante. 

II  est  parti  tout  de  suite. 

II  est  medecin.  Elle  est  Canadienne. 

Paul  n’a  vu  personne. 

Ne  le  mange  pas.  Ne  lui  parlons  pas.  Ne  le  lui 
donne  pas. 

II  me  les  envoie.  II  ne  me  les  envoie  pas.  II  me  les  a 
envoyes.  II  ne  me  les  a  pas  envoyes. 

Je  la  leur  donne.  Je  ne  la  leur  donne  pas.  Je  la  leur 
donnee.  Je  ne  la  leur  ai  pas  donnee. 

Voila  la  maison  ou  il  demeure. 

C’est  Paul  qui  a  dit  cela.  C’est  Marie  que  j’ai  vue. 

Il  vient  de  partir.  Je  viens  de  voir  Marie. 

j’avais  mange,  tu  etais  parti(e)  etc. 

je  finirai,  vous  finirez,  tu  finiras,  il  (elle)  finira, 
nous  finirons,  ils  (elles)  finiront 

je  perdrais,  tu  perdrais,  il  (elle)  perdrait,  ils  (elles) 
perdraient,  nous  perdrions,  vous  perdriez 

Elle  allait  partir  quand  je  l’ai  vue. 


16.  subject  +  etre  (present  or  imperfect)  +  en  train 
de  +  infinitive 

17.  si  +  subject  +  verb  (present)  +  possible  completion, 
subject  +  verb  (future)  +  possible  completion 

18.  si  +  subject  +  verb  (imperfect)  +  possible 
completion,  subject  -f  verb  (conditional)  + 
possible  completion 

GENERALIZATIONS 

The  term  generalization  refers  to  the  statement  of  a  lan¬ 
guage  concept  which  has  been  reached  from  the  observa¬ 
tion  of  what  is  common  to  many  parallel  examples.  Such 
examples  would  be  drawn  from  the  structures  and  vocabu¬ 
lary  of  the  oral  core  of  earlier  grades  or  earlier  lessons. 

When  a  structure  is  originally  presented  in  the  oral  core, 
a  brief  clarification  may  be  necessary  to  help  the  student 
understand  what  he  is  about  to  manipulate  orally.  This 
brief  process  will  later  be  expanded  when  there  are  suf¬ 
ficient  parallel  examples  from  which  the  student  may  draw 
a  conclusion  about  a  language  principle.  The  teacher 
(and  /or  textbook)  will  aid  the  student  in  drawing  these 
conclusions  in  French  whenever  possible.  With  the  grow¬ 
ing  importance  of  the  reading  program  and  the  increasing 
complexity  of  grammatical  elements,  a  series  of  general¬ 
izations  about  the  oral  and  written  language  will  be  essen¬ 
tial  and  will  help  satisfy  the  growing  intellectual  curiosity 
of  the  students.  These  generalizations  should  follow  (never 
precede)  the  observation  of  many  illustrative  examples. 

SUGGESTED  GENERALIZATIONS 
Grade  9 

Adjectives 

agreement 

•  masculine /feminine 

•  singular /plural  with  "s”,  "x”  and  invariable  forms 

•  irregulars,  nouveau,  nouvel/e,  etc. 

possessive 

•  basic  agreement 

•  mon,  ton,  son  replacing  ma,  ta,  sa 

•  triple  meaning  of  son,  sa,  ses 

Articles 

Gender,  elision  and  pluralization  should  already  be  clear. 
definite 

•  contraction  with  a  and  de 

•  repetition  in  a  series 

indefinite 

•  de  after  a  negation 
partitive 

•  all  forms 

•  de  after  a  negation 

•  de  after  an  expression  of  quantity 


Elle  est  (etait)  en  train  de  preparer  le  diner. 

S’il  arrive  demain,  il  viendra  me  voir. 

Si  vous  alliez  au  cinema  aujourd’hui,  vous  verriez  un 
excellent  film. 

Nouns 

•  plurals  with  "s”,  "x”  and  " aux ” 

Pronouns 

•  direct  and  indirect  object  forms  and  position 

•  il(s)  and  elle(s )  referring  to  people  and  things 

•  relative  pronouns  qui  and  que 

Verbs 

For  immediate  reference  the  following  verb  groupings 
are  used: 

Group  A:  er  verbs  conjugated  as  in  donner 

Group  B:  ir  verbs  conjugated  as  in  finir 

Group  C:  re  verbs  conjugated  as  in  vendre 

Group  D :  The  irregular  verbs  al/er,  avoir,  dire,  etre,faire, 

lire,  mettre,  ouvrir,  partir,  prendre,  pouvoir,  sortir,  venir, 

voir,  vouloir. 

•  present  of  Groups  A  to  D 

•  imperatif,  2nd  person  singular  and  plural  of  all  verbs 
in  Groups  A  to  D,  except  avoir,  vouloir,  pouvoir  and  voir. 

•  passe  compose  of  all  non-reflexive  verbs  in  Groups  A  to 
D.  It  is  wise  to  avoid  agreement  of  the  past  participle  in 
the  writing  program. 

•  futur  with  alter  of  all  verbs  in  Groups  A  to  D  except 
pouvoir  and  vouloir. 

•  infinitif  used  as  a  second  verb  in  a  clause  or  as  object  of 
a  preposition 

Grade  10 

Pronouns 

•  reinforcing  disjunctives— Moi,  je  .  .  . 

•  disjunctives  after  prepositions 

•  en  +  expressions  of  quantity— J'en  ai  trois,  II  en  mange 
beaucoup. 

Interrogative  Forms 

•  Est-ce  que  c'est  .  .  .? 

•  Est-ce  qu'il  y  a  ..  .  ? 

•  Qui  est-ce  que  .  .  .  ? 

•  Qu' est-ce  que  .  .  .  ? 

•  Qu' est-ce  que  c'est  ? 

•  Pourquoi  ( Comment ,  Quand)  est-ce  que  .  .  .  ? 
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Verbs 

The  following  irregular  verbs  should  now  be  added  to 
Group  D  and  are  now  subject  to  generalization  for  written 
mastery :  recevoir,  rire,  boire,  commencer,  manger,  acheter, 
s' appeler,  preferer,  envoyer. 

•  imparfait  of  all  verbs  in  Groups  A  to  D 

•  futur  of  all  verbs  in  Groups  A  to  D 

•  conditionnel  of  all  verbs  in  Groups  A  to  D 

•  plus-que-parfait  of  all  verbs  in  Groups  A  to  D 

•  passe  compose  of  all  reflexive  verbs 

•  passe  compose  of  all  verbs,  showing  agreement  with 
subject  and  with  preceding  direct  object. 

READING 

The  primary  function  of  the  reading  program  in  Grades  9 
and  10  is  to  reinforce  oral  learning.  A  well-planned  read¬ 
ing  program  will  help  dispel  the  sense  of  frustration 
experienced  by  many  students  in  a  purely  audio-lingual 
program.  As  a  new  component  it  adds  interest  for  the 
students,  provides  the  groundwork  for  future  personal 
reading  and  is  a  source  of  material  for  oral  discussion  in 
class. 

The  student  beginning  Grade  9  will  have  had  a  careful 
introduction  to  oral  recognition  reading  of  some  of  the 
orally  mastered  dialogues.  He  can  read  only  what  he  has 
learned  to  understand  aurally  and  what  he  can  produce 
orally. 

The  early  reading  selections  of  Grade  9  should  provide 
a  review  of  the  basic  “graphie  des  sons”  and  of  problems 
of  liaison,  silent  letters,  and  accents.  All  reading  selections 
should  continue  to  be  treated  orally  until  the  teacher  is 
assured  that  the  students  can  read  silently  without  imagin¬ 
ing  incorrect  pronunciations.  The  reading  content  should 
be  carefully  controlled  as  to  structural  and  lexical  items, 
most  of  which  will  be  material  that  has  already  been 
mastered  orally.  In  Grade  10,  as  students  develop  skill  in 
silent  reading,  selections  may  contain  more  new  lexical 
items  which  the  teacher  may  now  wish  not  to  present 
orally  first.  Most  of  such  silent  reading  will  be  done  at  home. 

In  both  Grades  9  and  10  some  extensive  reading,  if  it  is 
carefully  integrated  with  the  basic  program,  may  prove 
valuable  to  many  students. 

WRITING 

In  adult  life,  Ontario  students  will  seldom  have  to 
communicate  in  written  French.  However,  the  continued 


development  of  writing  as  a  separate  skill  is  recommended 
in  Grades  9  and  10  for  a  number  of  reasons: 

•  It  is  a  reinforcement  of  the  oral  core  and  of  general¬ 
izations. 

•  It  is  a  means  of  testing  for  diagnostic  purposes. 

•  It  is  one  way  of  permitting  the  student  to  work  at  home. 

As  aural-oral  exposure  to  materials  should  precede 
reading  their  graphic  representation  in  the  early  stages  of 
language  learning,  there  should  also  be  a  time-lag  between 
oral  mastery  of  structures  and  vocabulary  and  written 
exercises  on  them.  Written  work  should  be  delayed  until 
most  of  the  class  has  mastered  the  oral  core  and  studied 
any  integrated  reading  material.  Because  of  the  increasing 
number  of  generalizations  mastered  by  the  student  and 
the  diminishing  possibility  of  interference  in  speech  by  the 
written  form,  the  time-lag  between  oral  and  written  work 
will  tend  to  decrease  by  the  end  of  Grade  10. 

The  Grades  9  and  10  writing  program  consists  of: 

•  transcription  (copying  a  written  model  of  orally 
mastered  material).  This  will  be  especially  valuable  for 
weaker  students  in  Grade  9. 

•  dictation  to  test  spelling,  comprehension,  and  knowl¬ 
edge  of  generalizations 

•  programmed  exercises  involving  mechanical  changes  to 
reinforce  the  oral  core  and  the  generalizations 

•  some  written  answers  to  questions  based  on  reading 
materials. 

•  guided  composition  to  permit  students  practice  in  correct 
usage.  This  writing  must  be  carefully  directed  so  that 
students  will  stay  within  the  limits  of  their  language  ex¬ 
perience.  Directed  writing  involves: 

re-combination  of  orally  mastered  dialogue  or  narrative 

completion  of  a  part  sentence 

composition  of  a  sentence  on  a  model 

composition  of  sentences  to  describe  a  picture  or  a 
series  of  pictures 

answers  to  a  logical  series  of  questions,  the  result  being 
a  short  paragraph 

composition  based  on  a  “canevas” 

Note:  Translation  (English-to-French,  French-to-English) 
is  not  recommended  in  the  Grades  9  and  10  writing 
program. 


9 


REFERENCE  MATERIAL 


METHODOLOGY  AND  LINGUISTICS 

Brooks,  Nelson.  Language  and  Language  Learning.  2nd  ed. 
New  York,  Harcourt,  Brace  and  World,  1964  (Toronto, 
Longmans) 

Erikson,  Forest,  Mulhauser.  Foreign  Languages  in  the 
Elementary  School.  Toronto,  Prentice-Hall 

Finocciaro,  Mary.  Teaching  Children  Foreign  Languages. 
Toronto,  McGraw-Hill  1964 

Graham,  Victor.  How  to  Learn  French  in  Canada.  Toronto, 
University  of  Toronto  Press,  1965 

Huebener,  Theodore.  Audio-Visual  Techniques  in  Teaching 
Foreign  Languages,  rev.  ed.  New  York,  New  York 
University  Press,  1967 

Huebener,  Theodore.  How  to  Teach  Foreign  Languages 
Effectively,  rev.  ed.  New  York  University  Press,  1965 
(University  of  Toronto) 

Lado,  Robert.  Language  Teaching ,  A  Scientific  Approach. 
Toronto,  McGraw-Hill,  1964 

Lado,  Robert.  Language  Testing.  Toronto,  Longmans, 
1964 

Lee,  W.  R.,  Coppen,  H.  Simple  Audio-Visual  Aids  to 
Foreign  Language  Teaching.  Toronto,  Oxford  University 
Press,  1965 

Leon,  Pierre  R.  Applied  Linguistic  and  the  Teaching  of 
French.  Montreal,  Centre  educatif  et  culturel,  1967 

Levenson,  S.,  Kendrick,  W.  Readings  in  Foreign  Languages 
for  the  Elementary  School.  Blaisdell,  1967  (Toronto, 
Ginn  &  Co.) 

Libbish,  B.  Advances  in  the  Teaching  of  Modern  Languages. 
2  vols.  New  York,  Macmillan,  1964  (Galt,  Collier- 
Macmillan) 

Mackey,  W.  F.  Language  Teaching  Analysis.  Toronto, 
Longmans,  1967 

Marty,  Fernand.  Language  Laboratory  Learning.  Audio- 
Visual  Publications,  Box  185,  Wellesley,  Mass.  1962 

Michel,  Joseph.  Foreign  Language  Teaching:  An  Anthology. 
Macmillan,  1967 


Moulton,  William  G.  A  Linguistic  Guide  to  Language 
Learning.  MLA  Materials  Centre,  1966 

Politzer,  R.  L.  Teaching  French:  An  Introduction  to 
Applied  Linguistics,  2nd  ed.  Blaisdell,  1965  (Toronto, 
Ginn  and  Co.) 

Renard,  Raymond.  La  methode  audio-visuelle  et  structure- 
globale.  Marcel  Didier  (Canada)  Ltd. 

Rivers,  Wilga  M.  The  Psychologist  and  the  Foreign 
Language  Teacher.  University  of  Chicago  Press,  1964 
(University  of  Toronto) 

Rondeau,  Guy.  Initiation  a  la  linguistique  appliquee, 
Montreal,  Centre  educatif  et  culturel,  1965 

Stack,  Edward  M.  The  Language  Laboratory  and  Modern 
Language  Teaching,  rev.  ed.  Oxford  University  Press,  1966 
(Toronto) 

Stern,  Hans  Heinrich.  Foreign  Languages  in  Primary 
Education.  London,  Oxford  University  Press, 
1967  (Toronto,  Oxford  University  Press) 

Valdman,  A.  Trends  in  Language  Teaching.  Toronto, 
McGraw-Hill,  1966 

Valette,  Rebecca  M.  Modern  Language  Testing:  A  Hand¬ 
book.  Harcourt  Brace  &  World,  1967  (Toronto,  Longmans) 


GRAMMAR 

Mansion,  J.  E.  Grammar  of  Present  Day  French.  2nd  ed. 
London,  Harrap,  1952  (Toronto,  Clarke  Irwin) 

St.  John,  Helen  B.,  Strickland,  Wm.  A.,  Jones,  Russell  G. 
Current  French,  Toronto,  Copp  Clark,  1958 


PHONOLOGY 

Fouche,  P.  Traite  de  prononciation  frangaise.  Paris, 
Klincksieck,  1959 

Leon,  M.  Exercises  systematiques  de  prononciation  fran¬ 
gaise.  vols.  1  and  2  with  three  records.  Hachette-Larousse, 
1964 

Leon,  P.  &  M.  Introduction  a  la  phone tique  corrective. 
Hachette-Larousse,  1964 


10 


Leon,  P.  Prononciation  du  frangais  standard.  Marcel  Didier 
(Canada)  Ltd.  1966 

Leon,  P.  Laboratoire  de  langues  et  correction  phonetique. 
Hachette-Larousse,  1962 


DICTIONARIES 

Dubois,  Claude.  Dictionnaire  Larousse  Moderne,  frangais- 
anglais,  anglais-frangais.  Paris,  Larousse,  1960 

Gougenheim,  G.  Le  frangais  fondamental,  premier  et 
deuxieme  degre.  Marcel  Didier  (Canada)  Ltd. 

Gougenheim,  Michea,  Rivenc,  Sauvageot.  L' Elaboration 
du  frangais  fondamental.  Marcel  Didier  (Canada)  Ltd.,  1956 

Larousse.  Petit  Larousse.  Paris,  Larousse,  1965 


Mansion,  J.  E.  Harrap's  New  Shorter  French  and  English 
Dictionary,  rev.  ed.  D.  C.  Heath  &  Co.  1968  (Clarke 
Irwin,  Toronto) 

Vinay,  Jean-Paul  et  al.  Dictionnaire  canadien.  Toronto, 
McClelland  &  Stewart  Ltd.,  1962 


PROFESSIONAL  PERIODICALS 

The  Canadian  Modern  Language  Review,  34  Butternut 
Street,  Toronto,  Ontario 

Le  frangais  dans  le  monde,  Hachette,  1289  rue  Labelle, 
Montreal,  P.Q. 

CCD  Language  Quarterly,  Marcel  Didier  Canada  Ltd., 
1029  Beaver  Hall  Hill,  Montreal,  P.Q. 

The  French  Review,  J.  Henry  Owens,  Secretary  Treasurer, 
Eastern  Michigan  University,  Ypsilanti,  Michigan  48197. 


11 


